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1. INTRODUCTION 
 
At Ridgeway Primary School we aim to inspire every pupil to be a highly motivated, independent learner, 
who actively participates in a balanced, relevant, stimulating and challenging curriculum. At Ridgeway we 
recognise and celebrate the unique and holistic nature of each child’s learning journey. 
 
OUR CHILDREN 
 
Our aims for all children are that: 

 They should be safe, secure and happy in school 
 They have equal access to the curriculum, regardless of ability, gender, race or religion 

 They acquire the necessary skills of literacy and numeracy in order to raise levels of achievement 
within and beyond the National Curriculum 

 They experience a broad and balanced curriculum where knowledge, skills and understanding can 
develop at a pace matched to individual needs 

 They experience the security and satisfaction that comes from at least consistently good teaching, a 
stimulating learning environment and ongoing, active parental interest and support 

 They develop life-long learning skills 
 They develop an appreciation of the importance of responsible behaviour, courtesy and consideration 

for others 
 Their spiritual, moral and cultural development is promoted, in order to prepare them to become 

valued members of an ever-changing, multi-cultural society 
 
Our Aspirations for all Learners: 
We are committed to ensuring all children develop the necessary skills and attributes to be highly successful 
life-long learners. We aim to ensure that all children are: 

 Real thinkers and enquirers 
 Effective communicators 
 Risk- takers 
 Self -motivated and reflective 
 Resilient 
 Caring and sensitive towards others 
 Well balanced human beings  

 
We aim to ensure that during their time at Ridgeway, children develop responsible and disciplined attitudes 
to learning and the skills and competencies necessary to move on to secondary school, and into life beyond, 
with confidence. 
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ETHOS AND CORE VALUES 
Our core values, to which everyone who works at Ridgeway subscribes, are implicit in our aims and our 
ethos. They are the foundation on which our school practice is built and give the school its strong sense of 
purpose and direction.  
 

 High Quality Relationships 
Relationships are fundamental to building a successful learning community; they underpin quality 
learning, raise self-esteem and contribute to the emotional well-being of the school. This includes 
relationships between adults and children, adults and other adults, children and other children, all of 
which are built on mutual trust and respect. Collaboration and team work are integral to our 
approach.  

 
 Individuality and Inclusion 

We value the uniqueness of every child. Everybody is different – and that’s what makes our school 
special. Our curriculum is flexible and differentiated to allow for pupil choice and we celebrate 
individual outcomes. All children thrive here.   
 

 Development of the "Whole Child" 
Our approach takes a holistic view of child development. We understand the significance of nurturing 
and developing the physical, social, emotional, relational, intellectual and spiritual aspects of 
a child's life and their significance in becoming an effective learner and person. 
   

 
 Achievement Right Across the Curriculum 

Children understand that all areas of the curriculum are valued equally, and that all children have 
different strengths, skills and talents. Excelling at art, design, music, humanities, science, sport or 
computing is valued as excelling academically.  

 
 Creativity  

Creativity runs through all that we do; a way of thinking; a capacity for problem solving; learning 
challenges that demand an imaginative response; a community of learners valuing originality and 
innovative approaches; fostering habits of mind that nurture creativity, risk taking, curiosity, 
exploration and imagination.  
 

 Independence 
We encourage our children to be confident, independent learners, who take responsibility for their 
learning and behavior, and think for themselves.  

 
 Enquiry Based Learning 

Children identify their own questions; they examine the resources they need to find out more; 
knowledge is gained through experience and relates to real problems; learning is pupil centered, with 
teachers the facilitators. This approach is at the heart of our practice; is rooted in an understanding 
of how children learn and the skills children need for knowledge creation, lifelong learning, leadership 
and future success.  

 
 Learning Community 

Fostering a lifelong, positive attitude towards learning is central to our aims and values. We build a 
learning community, where everyone is learning together; children and adults use the “language of 
learning”; children develop the skills to be life-long learners; children are equipped with the learning 
powers of resilience, resourcefulness, reflection and collaboration. At Ridgeway, children learn about 
themselves as learners – they learn how to learn.  



Ridgeway Primary School  -  Teaching & Learning Policy 

Page 5 of 50 

 
 

 

2. HOW CHILDREN LEARN BEST 
 
Understanding how children learn most effectively is critical in enabling all learners to excel. Learners who 
become deeply involved and engaged make the most rapid progress.  A wealth of research supports our 
approach to teaching and learning.  A synopsis of this research can be found in Appendix 1. 
 
At Ridgeway we understand that children learn best when: 
 

 They feel secure and confident in the knowledge that they are valued as individuals in an 
environment which allows for differing rates of progress and which promotes independent learning; 
 

 They are actively involved in the learning process, and offered opportunities to plan, question, 
discuss, explore, investigate and evaluate their own learning; 
 

 They are offered an appropriate level of challenge to ensure maximum progress; 
 

 They are given the opportunity to work in a variety of social contexts, for example as an individual, 
in pairs, small groups or as a whole class and to become increasingly independent in their use of 
time and resources; 

 
 They are presented with tasks which are meaningful, relevant and appropriate, taking into account 

their own experiences, interest and prior knowledge, which ensure high levels of engagement and 
self-motivation; 

 
 They are made aware of the “big picture” and of the purpose of learning activities and are actively 

involved in setting targets, aware of learning goals and clear about expectations in terms of 
achievement and behaviour; 

 
 They are made aware of the value which teachers put on their range of intelligences and learn to 

recognise and value their own strengths and those which they need to develop; 
 

 They are offered a broad balanced curriculum, which values each learner’s creativity and gives all 
children the opportunity to develop their own strengths. 

 
 They are made aware of different strategies for learning and recognise those with which they feel 

most comfortable and enabled to learn; 
 

 They become, from the earliest stages, familiar with the language of learning in order that they 
become skilled at self-assessment and in articulating their achievements and future learning goals; 
 

 They are given opportunities and the time for reflection, evaluation and self-assessment;  
 

 There is a stress-free learning environment and an atmosphere of ‘relaxed alertness’ that allows 
children to respond in an emotionally positive way to learning; 
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 They experience continuity of approach to teaching for learning as they move through the school 
and where strong links are forged between home and school with parents and teachers seeing 
themselves as partners in fostering learning [see Relationships]; 

 
 The classroom environment is extended to include the outdoor learning environment of the school, 

including the Forest School, the immediate locality and then the wider surrounding area, in order 
to broaden horizons and enrich experience. 

 
 

3. POSITIVE ATTITUDES TO LEARNING 
 
Fostering a lifelong, positive attitude towards learning in children is central to the school’s aims and values.  
Various research (see Appendix 2) underpins our approach to teaching and learning, all of which contribute 
to creating enthusiastic, motivated learners who embrace challenges. Individuality and creativity are highly 
valued and leads to a wide and rich variety in the learning children produce. 
 
We inspire our learners to: 

 Foster a Growth Mindset, believing that intelligence can be developed;  

 Understand that it is a combination of effort, trying new strategies, and seeking input from others 
when they are stuck, which helps them learn and improve. 

 Be aware of how their attitude and approach to activities has subtle, but powerful effects on outcomes 
and help guide them towards a Growth Mindset approach. 

 Embrace struggles and making mistakes as part of the learning process 
 Be intrinsically motivated, value learning and the process of creating it in its own right, and take pride 

in their accomplishments. 
 Feel a sense of ownership and that what they are being taught is relevant. 

 
 
We inspire our staff to:  

 Make being challenged appealing to learners 
 Maximise the opportunities for children to take control of and responsibility for their learning 
 Provide learning activities and opportunities that enable children to demonstrate and develop their 

understanding and skills. 
 Provide activities that afford children lots of flexibility in how they approach each task and what the 

finished learning looks like.   
 Offer praise and feedback about individual pieces of learning, focussing praise on the process of 

learning and the effort made in making the achievements as opposed to solely focussing on the 
outcome. 

 
We give process orientated praise that is focussed on the process required for success, the child’s effort 
and strategy (e.g. ‘You really tried hard'; ‘That was a good way to do it'), because it:  

 sells the idea that esteem comes from striving and from the use of effective strategies  
 teaches students to interpret setbacks in terms of lack of effort, or inappropriate strategies 
 allows every student to earn praise 

 
We also use task orientated praise (e.g. ‘All the labels are correct'; ‘There are hardly any spelling 
mistakes this time’), because it: 

 gives the child specific feedback about why the task was successful 
 helps them know what strategies to use again in the future 
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Avoid giving person-orientated praise (e.g. ‘I'm proud of you'; ‘you're good at this'), because it: 
 assumes that success is due to personal attributes 
 teaches children to interpret difficulties in terms of their personal weaknesses 

 
 

“After seven experiments with hundreds of children, we had some of the clearest findings 
I’ve ever seen: Praising children’s intelligence harms their motivation and it harms their 
performance. How can that be? Don’t children love to be praised? Yes, children love 
praise. And they especially love to be praised for their intelligence and talent. It really 
does give them a boost, a special glow—but only for the moment. The minute they hit 
a snag, their confidence goes out the window and their motivation hits rock bottom. If 
success means they’re smart, then failure means they’re dumb. That’s the fixed 
mindset.” 

 
“So what should we say when children complete a task—say, math problems—quickly 
and perfectly? Should we deny them the praise they have earned? Yes. When this 
happens, I say, “Whoops. I guess that was too easy. I apologize for wasting your time. 
Let’s do something you can really learn from!” 
 
“If parents want to give their children a gift, the best thing they can do is to teach their 
children to love challenges, be intrigued by mistakes, enjoy effort, and keep on learning. 
That way, their children don’t have to be slaves of praise. They will have a lifelong way 
to build and repair their own confidence.” 

(Carol Dweck) 
 
 

Child Ownership of the Learning 
At Ridgeway, we seek, whenever possible, to provide opportunities for children to take ownership of and 
control over their learning.  We believe this is extremely important because: 

 It fosters high levels of pupil motivation, which in turn positively impacts behaviour, engagement and 
the quality of outcomes. 

 It allows children to more readily and easily demonstrate their knowledge, skills and understanding 
(i.e. by allowing children freedom to initiate and shape the learning they will often demonstrate more 
than adults might have expected, which provides teachers with a rich source for assessment). 

 Children are more able to pursue and develop their interests and passions 
 Opportunities are not always limited to adult-led ideas, which may contain preconceptions about 

which direction to take the learning or place limitations on what the children can achieve. 
 
Teachers plan opportunities for children to take ownership of the learning in a number of ways.  These 
include, but are not limited to: 

 Child-initiated learning (i.e. children come up with the starting point for the learning and shape how 
the learning develops over time). 

 Adults providing the starting point (possibly based on observations of children’s interests) and then 
allowing children greater control as the learning progresses 

 With the whole class, mapping out the possible areas for exploration within a context at the start of 
a term and then using this to plan the subsequent learning opportunities 

 Providing opportunities for children to individualise their learning as far as possible (i.e. having set 
learning objectives/success criteria, but being flexible in how children might approach and tackle the 
learning and what the outcomes look like).  Examples of this include: having a specific artistic skill 
that children focus on developing (e.g. adding detail to paintings), but children having choice over 
what they paint; home learning that researches a specific topic, but research can be taken from a 
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range of sources and children can choose how it is presented; children are presented with the same 
Maths problem, but can choose how they tackle the problem. 

 
Inclusivity 
At Ridgeway we strive for the holistic development of each individual child.  We do this by: 

 Ensuring they are made to feel secure and confident in the knowledge that they are valued as 
individuals in an environment which allows for differing rates of progress and which promotes 
independent learning 

 Recognising the distinctiveness of individual learners within a general context of inclusivity 
 Valuing individual learners and their achievements through personalised feedback and dedicating as 

much display space as possible for showcasing children’s learning and achievements 
 Catering for individual learning styles through planned learning in order to allow individuals to access 

the information in the way most appropriate to them 
 Planning learning that develops individuals’ potential and will take account of both previous and 

future learning needs 
 Providing opportunities for individual learning, and the physical and emotional needs of all pupils for 

whom we have a responsibility so that they can both recognise and achieve personal success 
 Listening to children and being concerned about them as individuals 
 Attempting to involve all children in the learning process by providing a variety of tasks that deal with 

individual, small-group and large-group situations 
 Planning programmes of learning appropriate to particular groups of children and/or individual pupils 
 Knowing how and when to support and challenge individual pupils to maximise learning opportunities 
 Providing individual help, attention and feedback. 

 
 

4. CONTEXTS FOR LEARNING 
 
Ridgeway Primary School and Nursery has developed a unique and creative curriculum which begins in the 
Early Years Foundation Stage (EYFS), and continues throughout Key Stage 1 (KS1) and Key Stage 2 (KS2).  
 
EYFS 
At Ridgeway, we provide a rich and generous environment where children feel nurtured and supported to 
develop as unique individuals. From the outset children learn to be independent, creative thinking, problem 
solvers who know how to take risks and learn from their mistakes. Our Early Years’ provides an environment 
where play based exploration and first hand experiences lay the foundations for a positive and passionate 
attitude towards life-long learning. Our approach fully supports the Statutory Framework for the Early Years 
Foundation Stage 2012. (See Early Years Foundation Stage Policy) 
 
The following principles are those on which our practice is built. They describe the features of effective early 

years practice based on pedagogy, research and our understanding of how young children learn best: 

 Play is an integral part of learning. 
 Play and talk are recognised as the main ways through which children learn about themselves and 

the world around them.                             
 Children have access to a stimulating learning environment with high quality planning and 

provision. 
 Children are given time, space and freedom to explore their ideas. 
 Children are encouraged to be creative, confident, expressive, resourceful and resilient. 

 Practitioners are highly trained and are passionate about how young children learn. 
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 Practitioners understand that children learn at different rates and all areas of development are 
given equal emphasis. 

 There is a developmentally appropriate curriculum based on children’s previous experiences. 
 Children feel safe and secure. 
 Relationships between adults and children are valued and nurtured. 

 Adults are sensitive to the children’s needs and stimulate ideas and enthusiasm for learning. 
 Challenging learning is carefully planned each day to reflect the changing interests and next steps 

of the children. 
 All children and families are valued and welcome. 
 Parents are recognised as key partners in their children’s learning. 

 
At Ridgeway we continue to recognise the fundamental importance of the unique child, an enabling 
environment and high-quality relationships, alongside learning and development, throughout the whole 
primary school experience. 
 
To this end, Ridgeway has developed a unique, creative and holistic approach to teaching and learning 
through Contexts for Learning.   
 

Contexts for Learning 
 Encompass all the requirements of the National Curriculum 2014 
 Offer a rich and meaningful learning experience 
 Place a high and equal value on all subject areas 
 Enable children to make links in and between their learning 
 Generate opportunities for deeper learning 
 Recognise children’s differing strengths 
 Provide opportunities to learn in different ways 
 Enable children to excel across the curriculum 

 
Why Contexts? 
 
Research shows that children learn more effectively when there are explicit links and connections in their 
learning. Learning doesn’t happen in isolation, but is built on what we already know, our prior experiences 
and being motivated to find out more. To this end, learning needs to be motivating, exciting, connected and 
make sense to children.  Children need to see the ‘big picture’ i.e. learning works best when children can be 
helped to link all the different aspects of their work, and see things in context.   

 
“Schools are good at doing bits of information . . . packaged up in discrete bits for given 
periods of time . . . They are not so good at doing the joins.  . . . The brain is better at 
doing connections . . . and will seek to find connections. Learning itself is all about 
seeking and securing connections. Finding and looking after the joins is what schools 
should be doing.”  

(Alistair Smith, ‘The Brain’s Behind It’) 
 
“Content is likely to be retained if it is structured around powerful learning situations that 
relate to pupils and have meaning in their everyday lives.”   

(Professor Maurice Galton) 
 
 “… it is important that children have a rich and exciting experience at primary school, 
learning a wide range of things in a wide range of different ways.”  

(Excellence and Enjoyment, DfES) 
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How are the Contexts arranged? 
The National Curriculum objectives and topics are carefully allocated to the relevant year groups and 
organised under the context headings.  The required content is rigorously planned into the contexts 
throughout the school to ensure progression and entitlement to learning is provided for all pupils. Each 
context has a broad title and high value is placed on all subject areas. From Years 1 to 6 each year group 
has a different context each term.  Further information on our Contexts for Learning can be found on the 
school website. 
 
The contexts provide the opportunity for explicit links to be made across the subject areas ensuring an in-
depth understanding of the learning. English and Maths are planned for within the context to further enrich 
the learning. The organisation of the contexts provides the opportunities for children of all ability levels to 
access the learning creatively at an appropriate level and to be successful as individual learners. 
 

“At all levels and at all times, meaningful learning involves seeking and securing 
connections.  An educator builds this into everyday classroom interactions…create a 
connections curriculum where all classroom and online learning has a philosophy of 
learning behind it and shows explicit connections to real contexts throughout…rote 
learning does not invite us to understand connections.” 

(Alistair Smith, ‘The Brain’s Behind It’) 
 

 

5. LIFELONG LEARNING 
 

At Ridgeway we are committed to developing enthusiastic, self-motivated and independent learners who 
have the skills to apply their knowledge and understanding beyond primary school. Through our approach 
we nurture individuals to develop lifelong learning skills and a true love of learning.  
 

“The test of successful education is not the amount of knowledge that pupils take away 
from school, but their appetite to know and learn.” 

(Sir Richard Livingstone) 
  
Learning at Ridgeway goes beyond the National Curriculum subjects. Children from an early age understand 
what makes an effective learner, use the language of learning and engage in discussion about lifelong 
learning skills.  
 
Our Contexts for Learning ensure that teachers plan learning which will continue to develop each child’s 
capacity to learn within many different situations and contexts; through active and enquiry based learning 
children develop an understanding of how to be independent, resourceful and creative thinkers. 
 
At Ridgeway we are committed to helping children to become better learners and ensuring they acquire 
positive learning dispositions. Children are not passive participants in learning, but actively develop 
transferrable learning skills. We support children to understand the process of learning and encourage them 
to take an active role in shaping their learning journey. 
 

“The aim is to make students active in the learning process, until they can seek out 
optimal ways to learn new material and ideas, seek resources to help them, and set 
appropriate and more challenging goals for themselves.” 

(John Hattie, ‘Visible Thinking’) 
 

http://www.ridgewayprimaryschool.org.uk/about_our_school/contexts_for_learning/
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Learning Power 
 

“Building learning power is about helping young people to become better learners, 
both in school and out.  It is about creating a culture in classrooms – and in the school 
more widely – that systematically cultivates habits and attitudes that enable young 
people to become better learners; face difficulty and uncertainty calmly, confidently 
and creatively.” 

(Professor Guy Claxton) 
 
Taking the work of Professor Guy Claxton as our inspiration, we aim to help pupils develop positive learning 
dispositions through the four R’s: Resilience, Resourcefulness, Reflection & Reciprocity.  All children, 
even the very youngest, are supported to develop the characteristics of an effective learner: Resilience, 
Resourcefulness, Reflectiveness and Reciprocity. Development of these learning dispositions is embedded in 
our practice at Ridgeway. Powerful, lifelong learners have the following skills: 
 
Resilience 

 Curious – learners who are proactive and seek experiences for themselves 

 Adventurous – being up for a challenge 
 Determined –having persistence and not giving up 
 Flexible – being open to trying other ways 
 Observant – noticing details and patterns  
 Focused – managing distractions 

 
Resourcefulness 

 Questioning  
 Open-minded  
 Playful 

 Imaginative  
 Integrating – making links between experiences 
 Intuitive 

 
Reflectiveness 

 Clear-thinking – logical 
 Thoughtful – Where else could I use this? 
 Self-knowing – understanding own strengths and habits 
 Methodical – strategic 

 Opportunistic 
 Self-evaluative  

 
Reciprocity 

 Collaborative – team member 
 Independent – can learn alone 
 Open to feedback 
 Attentive – listens and attends to what others say and do 
 Empathetic – understand how others feel 
 Imitative 

 
Building learning powers is embedded within our approach to teaching and learning at Ridgeway. At our 
school there is: 

 A culture of learning to learn 
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 Adults and children talk about ‘learning’, not ‘work’ 

 Child led learning in the Early Years allows children ownership of their learning 
 Contexts for Learning give children the scope to be enquiring, independent and flexible 
 Children are actively involved in the process of learning 
 Conversations with children refer back to learning dispositions 
 Children understand how they are developing as a learner  
 Immediate feedback refers to learning skills, as well as academic skills 

 
 

6. ASSESSMENT FOR LEARNING 
 
Formative and Summative Assessment  
Children’s learning is assessed in a variety of ways: by observing the children; listening to their discussions; 
talking with them about their learning and designing assessment tasks/activities at the end of an area of 
learning in order to find out what children have learnt. 
 
The emphasis is not on children competing with each other, which could be very disheartening for children 
of lower ability, rather the emphasis is “improving on your own previous best”.  This motivates children to 
achieve at their own pace. 
 
Formative Assessment 

 
“Assessment for Learning is the process of seeking and interpreting evidence for use by 
learners and their teachers to decide where the learners are in their learning, where they 
need to go and how best to get there.” 

(Assessment Reform Group, 2002) 
  

Assessment for learning involves using assessment and verbal feedback in the classroom to raise pupils’ 
achievement by giving them the opportunity to make immediate improvements to their learning and skills. 
It is based on the idea that pupils will improve most if they understand the aim of their learning, where they 
are in relation to this aim and how they can achieve the aim (or close the gap in their knowledge).  
Immediate, purposeful, specific verbal feedback enables children to reflect on and make immediate 
improvements to their learning. 

 
Assessment is closely linked to teachers’ curriculum planning, since it is only by continually assessing what 
children have learnt and understood, that we can know what “next steps” should be planned.  Teachers 
adjust the planned learning based on their reflections of children’s learning each day. 

 
In mixed ability classes it is essential that teachers differentiate the learning given to different ability 
groups.  Children’s progress can then be assessed against the learning intentions in the curriculum 
planning.  Planning and assessment form an ongoing cycle. 
  
Effective assessment for learning involves:  

 sharing learning goals with pupils; 
 helping pupils know and recognise the standards to aim for; 

 providing effective feedback that helps pupils to identify their next steps and how to improve; 
 actively involving pupils in their own learning; 
 adjusting teaching to take into account the results of assessment; 
 involving pupils in self-assessment: pupils learning self-assessment techniques to discover areas they 

need to improve; 
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 recognising the profound influence assessment has on motivation and self-esteem; 

 believing that every pupil can improve. 
 

Research has shown that being part of the review process raises standards and empowers pupils to take 
action to improve their performance. Furthermore, motivation and self-esteem, crucial for effective learning 
and progress, can be increased by effective assessment techniques.  
 

“The dialogue between pupils and a teacher should be thoughtful, reflective, focused to 
evoke and explore understanding and conducted so that all pupils have an opportunity 
to think and to express their ideas.” 

(Black & William 1998) 
 
Shirley Clarke lists the ingredients of outstanding formative assessment as follows: 

 A learning culture, where children and teachers have a growth mindset, self-belief, meta-cognitive 
skills and the belief that all can succeed; 

 Involving pupils at the planning stage to enhance motivation and ownership 
 Talk partners and a ‘no hands up culture’, where children are resources for one another and all can 

be included in class discussion 
 Mixed-ability learning, with differentiated choices, so that self-esteem is intact and expectations are 

high; clear learning objectives shared with pupils, not necessarily at the beginning of a lesson, but 
sometimes after their interest has been captured; 

 Co-constructed success criteria; 
 Effective questioning, especially at the beginning of lessons, to establish current understanding and 

prior knowledge; 
 A continual quest to find out how far children are understanding their  learning, so that individual 

and class feedback and the direction of the lesson can be adjusted appropriately; 
 Examples of excellence analysed and shared, before children produce their own ‘product’; 
 Feedback from peers and teachers which focusses on successes, where the excellence is and where 

improvements are needed; 
 Co-operative peer feedback in which examples of improvement are modelled via mid-lesson learning 

stops, so that feedback and improvement-making is immediate and part of the lesson; 
 Effective ends to lessons, where learning is summarised and reflected upon.  

(Shirley Clarke ‘Outstanding Formative Assessment: Culture and Practice’) 
 
 
Questioning 
Open questioning encourages creative thinking:  it gives children the opportunity to re-fashion ideas, to do 
things differently. Open questions allow for a range of responses and encourage children to think beyond 
the literal, shaping their own ideas and explanations. Effective questioning can aid the development of 
metacognitive reflection, assisting children’s understanding and thinking.  
 
At Ridgeway we: 

 Ask high-quality, open questions that encourage children to think creatively and evoke thoughtful 
reflection 

 Allow appropriate ‘wait time’ to give pupils time to respond 
 Offer children opportunities to discuss their thinking with peers, either in pairs or small groups 
 Encourage and support all children to participate through the use of effective questioning 

techniques 
 Use questions to invite pupils to elaborate, and to develop more complex contributions; ‘Can you 

say a little more about…?’ 
 Echo to help pupils clarify their thinking; ‘So you think that…’ 
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 Use questioning to challenge pupils thinking  

 Utilise non-verbal invitations encouraging individuals to contribute 
 Share personal contributions from your own experience 
 Clarify ideas to make key points easier to grasp 
 Make suggestions in order to encourage pupils to offer their own ideas 

 
The use of high-quality questioning stimulates creative thinking right across the curriculum.  
 
Feedback 
Feedback to pupils about their learning leads to new learning. Feedback is an essential part of the ethos in 
every classroom and a continual two way process between adults and children. Teachers evaluate and evolve 
planned learning, during and after lessons, based on assessment of and feedback from children. 
  
Feedback should involve finding the best way to communicate to learners what they have achieved and what 
they need to work on next. The process should engender behaviours in the learners that lead them to take 
action on the feedback, with classrooms providing a support system that enable this approach.  
 
At Ridgeway, we are committed to teaching children in focus groups when possible to ensure that 'learning 
conversations' take place. Such conversations focus on the planned learning for the lesson and enable 
teachers to assess learning, give instant and constructive feedback and to scaffold / develop the next step 
with the child, thus children can make immediate improvements. Pupil self-evaluation becomes an essential 
component of this dialogue. 
 
Self-evaluation: 

 Actively involves pupils in their learning. 
 Provides a window into pupils’ thinking 
 Makes planned learning / assessment criteria visible 
 Makes pupils’ learning visible to enable communication about it  

 Enables feedback to support current learning and feed into the next stage of the teaching 
and learning process 

 Enables feedback which helps pupils know how to improve and develop 
 Pupils and ‘teachers’ to become partners in the learning process 
 Confidence that every pupil can improve (untapped potential rather than fixed IQ) 

 
“…feedback is most powerful when it comes from the student to the teacher. What they 
know, what they understand, where they make errors, when they have misconceptions, 
when they are not engaged – then teaching and learning can be synchronised and 
powerful. Feedback to teachers makes learning visible.” 

(Hattie) 
 
Self-Assessment is known to make a valuable contribution to children’s learning, and children throughout 
the school are now used to being involved in self-assessment, using the planned learning steps as a criteria 
to assess their learning. Children are involved in setting and working towards targets and with adult support 
develop the skills needed to assess for themselves when those targets have been achieved.  We believe that 
the more aware children are of the purpose of what they do, and the steps they need to take to achieve a 
target, the more responsibility they will begin to take for their own learning - a vital aspect of achieving 
success. 
 
Evidence of feedback 
Feedback should enable children to reflect on their progress and enable them to act quickly to improve their 
learning. At Ridgeway, we believe this happens most effectively when learning conversations happen 
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between learner and teacher in the classroom, during learning time. Feedback should encourage pupils to 
find out the correct answers for themselves, rather than being given an answer. This challenges the learner 
to think about the mistakes they have made and recall their existing knowledge, thus deepening their 
learning experience. 
 
Evidence of feedback will be most apparent through the progress in children’s learning; both in their cognitive 
ability and learning outcomes. However, there are instances where written feedback will be evident in 
children’s learning: 
 

 Self-editing or self-assessment: Pupils will engage in a variety of self-assessment practices, 
identifying where they have been successful and where there are errors or misconceptions that need 
addressing. They may assess against success criteria and/or an answer sheet (for example, when 
checking their answers in Maths). 

 Peer-editing: Peer editing forms a valuable part of the assessment for learning cycle. Peers may 
edit using verbal feedback, but they may also use written feedback – particularly during the writing 
process. A simple, effective editing code is used by children and adults in school. Children self-edit 
in pencil, peers use a coloured pencil and adults use a different coloured pen.  

 Written feedback by teachers: Teachers may use marks on learning where it is appropriate, 
relevant for the child, given in conjunction with a conversation, and only where it will enhance 
learning and progress. For example, a teacher may write a key question to prompt thinking, or notice 
errors or misconceptions that they wish to bring to the attention of the child that they can then use 
to scaffold their learning during the session. Written marking/comments (if present) will usually occur 
during a lesson. Remote marking is less effective, as the time between feedback and learning is 
extended with pupils unable to act on the feedback immediately.  

 
Evidence of feedback is incidental to the assessment for learning process, where highest priority is placed 
on high quality questioning, verbal feedback and self-assessment.   
 
Further information and research can be found in Appendix 3. 

 

7. EFFECTIVE TEACHING 
 

At Ridgeway we place a high degree of value and trust in our practitioners, enabling our teachers to plan 
and deliver an outstanding curriculum to our learners.  
 
We believe that teachers teach most effectively when: 

 They retain individuality and feel valued within the school community 
 They work as part of a mutually supportive team of co-headteachers, deputy headteacher, assistant 

headteacher, leading practitioners, class teachers, higher level teaching assistants, teaching 
assistants and support staff 

 They are able to work collaboratively with colleagues, planning and evaluating together  
 They are part of the school’s decision-making process, setting out aims, policies, etc. 
 They feel supported by the school’s leadership team to take risks and try innovative ways of working 
 They have a high sense of well-being 
 They get adequate help and support from outside agencies 
 They have access to high quality professional development opportunities, designed to improve 

subject expertise and teaching skills 
 They have regular release time out of the classroom to enable them to plan and evaluate the 

curriculum, to support and learn from colleagues, to attend courses or visit other schools and to fulfil 
the requirements of their role as a team or subject leaders 
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 They have clearly defined and negotiated job descriptions which form the basis for their role in the 
school development plan, through action planning and target setting 

 They have ample opportunity for professional development through school-based and other training 
opportunities, experiencing responsibility for a variety of subject areas 

 They are encouraged to widen their professional experience by teaching across the primary age-
range 

 They have access to the resources necessary to carry out their teaching role successfully, and to 
provide an appropriately stimulating classroom environment. 

 They are reflective practitioners and who are aware of the characteristics of effective teachers 
 

Effective Teaching 
At Ridgeway, we believe effective teaching comprises of the following elements: 

 A thorough knowledge of the National Curriculum (for the year group being taught) and a sound 
understanding of how children learn best. 

 Planning lessons to meet pupils’ needs. 
 The effective use of a broad range of teaching styles and strategies. 
 An effective balance between ‘teacher-centred’ and ‘child-controlled’ learning. 
 A variety of learning opportunities should be planned, whereby staff apply their knowledge and 

understanding of pupils and their prior attainment to decide on the best approach for each activity 
(teachers should not be constrained by or constrain their pupils with a limited range of strategies, 
methods or resources) 

 Monitoring progress and giving appropriate and constructive feedback 
 Engaging and motivating pupils in purposeful activities 
 Building an effective learning community in the classroom/school 
 Using a range of strategies for classroom management 
 Inspiring trust and confidence in pupils 

 
Features of a learning enriched school: 

 All members are involved in fostering a culture a continuous process of review, reflection and 
improvement 

 Curriculum organisation aims for coherence and connection for the learner 
 Roles are blurred: teachers see themselves as learners; pupils see themselves as teachers. 
 There is a strong emphasis on independent learning, problem-solving, questioning and 

investigations. 
 A climate of self-assessment emphasises learner responsibility and control. 
 The classroom climate fosters higher-level questioning, high expectations, joint learning and shared 

responsibility for learning. 
 There is time for reflection and slow thinking 

 
“Critical reflective practice should allow us to practise a kind of studied unpredictability 
in our teaching” 

(Galton 1989) 
 
“Remember the ‘butterfly effect’ of chaos theory – ‘tiny differences in input can quickly 
become overwhelming differences in output” 

(Brighouse and Woods 1999) 
 
 
Designing learning 
Teachers need to design stimulating learning experiences, activities and opportunities. We value the 
creativity of teachers and the importance of collaborative team planning.  
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Effective planning:  

 Includes the learning intention, based on the National Curriculum or the skills outlined in the schools 
Core Values 

 Includes a brief description of the learning activity, including some Key Questions 
 Is flexible and should be considered a ‘working document’ that can be readily adapted and changed 

based on ongoing assessments of children’s learning 
 Includes resources that are carefully selected or prepared to ensure challenge. External resources 

should be carefully considered to ensure they enhance learning opportunities. They should be 
personalised and adapted where necessary to ensure they are high-quality. 

 
Effective learning must: 

 Have clear learning objectives that are made explicit to children 
 Be well thought through, including key questions 
 Be well organised, but flexible and adapted based on assessment and feedback 
 Be well matched to pupils’ previous learning and appropriate to their stage of development to ensure 

they are challenged. 
 Include opportunities for pupils to apply knowledge and skills at greater depth. 
 Require pupils to use and develop a range of skills, including Learning Powers. 
 Involve time for reflection, feedback and self-assessment. 
 Be accessible for all. 
 Engage, motivate and inspire pupils. 

 
Effective learning involves processes of 

 Making connections between things learned in different contexts 
 Reflecting about one’s own learning 
 Setting further learning goals 

 
Outcomes of effective learning: 
Children will have  

 Deepened knowledge 
 Higher order knowledge, skills and further strategies for learning 
 Positive emotions, excitement and enthusiasm for learning 
 A better developed sense of connection with other learners 

 
 

Groupings 
Children need the opportunity to work individually and in a variety of groupings.  Teachers should adopt a 
flexible approach and regularly review how children are grouped and provide all children with a range of 
opportunities for independent and collaborative learning, with a wide variety of peers.   
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At Ridgeway, we structure learning in a variety of ways, based on teachers’ judgements of the most 
appropriate for each piece of learning.  These can include: 

 Individual, paired, small group and whole class activities 
 Use of the integrated day 
 Rotation sessions 

 
The rationale for how to structure learning should always be based on what would be most effective in terms 
of benefitting children’s learning, 
 
Strategies to promote thinking skills 
Making thinking skills more explicit to children can change their approach to learning – it can help them as 
learners to search out meaning and deal systematically and flexibly with novel problems and develop… 

 a critical attitude to information 
 the ability to sequence and sort 
 the ability to compare and predict 
 the ability to relate cause and effect 
 the ability to draw conclusions, make decisions and generate new ideas 

 
“SLOW THINKING”   
Time needs to be created for complete thinking to take place.  i.e. the kind of thinking which needs to take 
place in its own time and cannot be rushed – reflective thinking:  The brain needs to deliberate over 
problems until a solution ‘emerges’. 
 
EFFECTIVE PROBLEM-SOLVING DEPENDS ON REFLECTIVE THINKING SKILLS 
 
Slow thinking: 

 Works best when the brain has time to consider multiple perspectives and where the problems are 
real world problems which are unlikely to have a right answer. 

 Is particularly profitable for certain tasks e.g. 
 creating and developing ideas for stories / poems 
 redrafting that requires thought about how a piece of work might be improved 
 work in maths / science which involves looking for patterns / drawing conclusions 
 designing a series of movements in PE / dance 
 thinking about the consequences of behaviour / issues to do with relationships 

 
WE NEED TO MAKE SURE CHILDREN HAVE TIME TO THINK 

 This should be more likely to happen in our school where the demands of the  literacy strategy 
and the daily numeracy lesson do not determine the timetable priorities 

 We need to make children aware in advance of tasks that will benefit from ‘slow thinking’ over 
time. 

 Plan for challenges which benefit from ‘slow thinking’:  These are particularly suitable for 
children to work together on. 

 
 
  

8. ENABLING ENVIRONMENTS 
 
At Ridgeway, we understand that the environment in which children learn has a direct impact upon their 
well-being and success. Enabling environments value all people and value all learning.  
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“Children learn best in an enabling environment, in which their experiences respond to 
their individual needs and there is a strong partnership between practitioners, parents 
and carers.”  

(Development Matters in the EYFS) 
 
An enabling environment considers not only the physical space, but also how children’s well-being impacts 
on learning.  

 
An enabling learning environment: 

 Enables deep, self-initiated learning 
 Is stimulating and inspires curiosity 
 Facilitates and supports learning 

 Offers well cared for spaces, where learners take ownership of their learning environment 
 Provides an atmosphere of relaxed alertness where children can respond in an emotionally positive 

way to learning 
 Offers rich and open-ended resources relevant to the children’s experience 
 Ensures resources are open and accessible, allowing children to become independent, autonomous 

learners 
 Is flexible to allow learning to happen in different ways; planning, routines and furniture are used 

and adapted to suit the learning 
 Enables learners to experience a variety of learning conditions which take into account varied 

preferences e.g. the opportunity to work alone or with others 
 Provides a carpeted area where the whole class may meet comfortably together 
 Makes use of both indoor and outdoor learning opportunities, including enhanced provision such as 

The MUGA and Pond 
 In EYFS, children have free-flow access to outdoor areas throughout the day 
 In KS1, outdoor areas accessible to each classroom should be used for a variety of learning activities 

and viewed as an extension of classroom space. 
 In KS2, children access outdoor learning areas where appropriate to enhance learning opportunities 
 All pupils have the experience to learn through our Forest School, which supports the Ridgeway ethos 

and approach to teaching and learning 
 
Displays 
Displays are an important way in which children’s learning is valued. Celebrating children’s learning through 
display is an important part of our approach. 
We aim to provide a lively, stimulating, exciting environment in which our children work and learn.  
 

 Displays reflect the broad and balanced curriculum at Ridgeway 
 They celebrate children’s learning journeys and the process of learning 
 Displays are child centered and reflect the achievements of the children at whatever level  
 Every child in school has the opportunity to have their own work displayed 
 Displays around the school are testimony not only to the high standard of children’s work but also to 

the creativity of their teachers as they create classroom environments which celebrate learning and 
the creativity of children 

 A balance of displays is created in classroom areas - these include displays which are informative, 
provide reference materials for the children, are used as a teaching aid by staff as well as including 
a range of children’s work 

 Children are encouraged to participate in all aspects of display.  For example, children will learn how 
to mount and display their own work appropriately from a young age 

 Displays challenge children to think by asking them a range of questions or giving them statements 
and comments to read so that the children (and adults too) interact with the displays 
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 Displays are a valuable source of information for visitors and explanatory labelling about the context 
of the work is helpful.  The learning of individual children should be acknowledged.   

 Displays are put up as appropriate. During the Autumn Term many display boards around the school 
remain empty as work progresses.   

 
An enabling Emotional Environment  
At Ridgeway we understand the significance of children’s emotions in ensuring their success at school. 
Research tells us that children who feel emotionally secure are able to understand their own feelings, 
overcome challenges, manage their feelings and make choices that involve feelings and emotions as well as 
intellect and reason.  
 
Our aim for all children is that they develop the emotional literacy skills to be: 

 Socially competent 
 Personally effective 
 Self-assertive 
 Self-reliant and confident 
 Better able to put ideas into words 

 Able to use and respond to reason 
 Able to focus on a task 
 A self-motivated learner 
 Persistent in the face of frustration 
 Able to control impulse and regulate moods 
 Able to manage their feelings well and read and deal effectively with the feelings of others 

 
In order for children to develop emotional well-being and a secure sense of self we ensure: 
 All children feel valued and are listened to  

 Children feel safe, secure and have clear boundaries 
 There is time to explore and try things out 
 Children explore intentions and feelings, learn to read body language and recognise feelings in 

themselves and in others 
 Children are encouraged to be self-reflective, to develop empathy and an understanding of their own 

emotional states and those of others 
 
Well-being 
Well-being focuses on the extent to which pupils feel at ease, act spontaneously, show vitality and self-
confidence. It is a crucial component of emotional intelligence and good mental health.  
  

“The higher the level of well-being and involvement we can achieve for the child, the 
more we can add to the child’s development. When there are high levels of well-being 
and involvement, we know that deep learning is taking place”. 

(Laevers) 
 
Emotional Intelligence  
Research tells us that children who feel emotionally secure are able to understand and manage their own 
feelings and those of others, overcome challenges, and make choices that involve feelings and emotions as 
well as intellect and reason.  
 

“Emotional intelligence refers to the capacity for recognising our own feelings and those 
of others, for motivating ourselves, and for managing emotions well in ourselves and in 
our relationships.” 

(Daniel Goleman, ‘Working with Emotional Intelligence’) 
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Meta-cognition and self-regulation 
Meta-cognition and self-regulation approaches (sometimes known as ‘learning to learn’ approaches) aim to 
help learners think about their own learning more explicitly. This is usually by teaching pupils specific 
strategies to set goals, and monitor and evaluate their own academic development. Self-regulation means 
managing one’s own motivation towards learning. The intention is often to give pupils a repertoire of 
strategies to choose from during learning activities.  In supporting the development of meta-cognition in 

their pupils, teachers should consider: Have I taught pupils explicit strategies on how to plan, monitor 
and evaluate specific aspects of their learning? Have I given them opportunities to use them with 
support and then independently? 

 Teaching how to plan: Have you asked pupils to identify the different ways that they could plan 
(general strategies) and then how best to approach a particular task (specific technique)? 

 Teaching how to monitor: Have you asked pupils to consider where the task might go wrong? Have 
you asked the pupils to identify the key steps for keeping the task on track? 

 Teaching how to evaluate: Have you asked pupils to consider how they would improve their approach 
to the task if they completed it again? 

 
Further information and research can be found in Appendix 4. 

 
 

9. RELATIONSHIPS 
 

At Ridgeway, relationships between all stakeholders in our community are vitally important. Positive 
relationships founded on mutual respect underpin our approach. Every interaction is based on caring 
professional relationships and respectful acknowledgement of the feelings of others, including children and 
their families. 

 
Children 
We aim to develop strong, positive relationships between pupils, within and across classes and year groups 
fostering a community of like-minded learners who respect and care for one another. (See Behaviour 
Policy) 
 
We recognise that supportive, trusting relationships with knowledgeable adults have significant impact on 
children’s well-being and ability to learn effectively. All adults model behaviours expected of the children, 
including demonstrating sensitivity, providing stimulating interactions and having respect for children’s 
autonomy.  

 
Parents 
At Ridgeway, we understand that partnership between school and parents is paramount to children’s 
positive development. Parents’ knowledge of their child, combined with our professional expertise, leads to 
the most positive impact on children’s learning and development. (See Home School Partnership Policy) 
 
We believe: 

 that active home/school partnership can improve the quality of teaching and learning in a school 
 that parental involvement in and support of children’s learning is proven to raise standards of 

achievement, particularly in literacy and numeracy 
 that the well-being of all children is affected by the quality of the relationships and communication 

between home and school, which recognises both rights and responsibilities 
 that the involvement of parents in the day to day life of the school enriches opportunities for all 

children.  Parental experiences, interests and expertise in many areas support children’s learning 
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 that parents have an important part to play in ensuring that children settle happily into school,  in 
order to maximise their early learning opportunities and achievement. 
 

The school will encourage partnership by: 

 Ensuring that parents are always made to feel welcome in school and are made aware of the value 
the school places on their role in their children’s education. 

 Welcoming parents into school at the beginning of the school day and embracing an ‘open 
door’ policy. 

 Encouraging parents to spend time in school helping and supporting children’s learning in a 
variety of ways and learning how the school functions.  All staff welcome parental help in 
the classroom. Parents working voluntarily in school are valued members of the staff team.  

 Establishing early links with home through home visits for Nursery and Reception children. 
 Providing the opportunity, through the new parents meeting, for families to meet with 

staff, governors, PTA members and others in the school community. 
 Organising meetings at intervals throughout the year, including parents consultations, open 

evenings, workshops and curriculum meetings.  
 Maintaining regular contact and on-going dialogue through daily informal access to staff at 

the beginning and end of the school day. 
 Encouraging parents to become actively involved in the PTA. 

 
Teaching Assistants and Support Staff 
All staff are valued as integral members of the team who can positively contribute to the development of 

the children.  Teaching Assistants play an integral role in supporting teaching and learning at 
Ridgeway.  

 Teaching assistants are highly valued members of the staff team and are involved with 
children’s learning in a variety of ways, including working with individuals or small groups 
to support learning, and providing extra-curricular activities. Where possible they are 
included in the planning process or made aware of teacher’s planning for the 
week/day/lesson. 

 Higher Level Teaching Assistants provide extensive curriculum and nurture support across 
the school. They also play a key role in the professional development of teaching 
assistants.  

 Teaching assistants are encouraged to attend training days and appropriate professional 
development sessions whether school or externally provided, to extend their skills and 
knowledge of children’s learning and development. 

 
Governors 
The role of our Governing Body is to provide a strategic view for the school, ensure accountability and act 
as a critical friend to the Headship Team.   
 
Initial Teacher Training 
We welcome a variety of students on work experience and placements as part of their school and 
further education courses and are committed to the development of outstanding teachers for the 
future.  
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10. THE UNKNOWN FUTURE 
 
Our approach aims to be resilient to future educational and global developments.  We strive to achieve this 
by: 

 Constantly reviewing our practices and policies, evaluating their effectiveness and relevance. 
 Being familiar with, and where possible contributing to, current educational research, which helps us 

ensure our practices are the challenge and develop our children in the best ways. 
 Engaging in meaningful partnerships with other schools to discuss, acquire and disseminate best 

practice. 
 Being mindful of and responsive to global developments, including technology, and ensuring the 

children are also aware of the rapidly changing world in which they live to give them the best 
opportunity to make a positive contribution as members of local and wider communities. 
 
“Today’s schools need to be educating not just for exam results but for lifelong learning. 
To thrive in the 21st century, it is not enough to leave school with a clutch of examination 
certificates. Pupils/students need to have learnt how to be tenacious and resourceful, 
imaginative and logical, self-disciplined and self-aware, collaborative and inquisitive.” 

(Professor Guy Claxton)  
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TEACHING & LEARNING POLICY 
APPENDICES 

 
 

Appendix 1: How Children Learn Best 
 
Multiple Intelligences – Howard Gardner 
 
At Ridgeway we believe a broad balanced curriculum, which values each learner’s creativity, will give all 
children the opportunity to develop their own strengths. Only a broad curriculum will provide the 
opportunities for children to develop their own particular portfolio of intelligences.  A narrow curriculum 
favours only those whose intelligences are represented in it.  A broad curriculum will address the needs of 
those children who may not be predominantly linguistically or mathematically intelligent.  It will provide them 
with appropriate experiences and raise their self-esteem so that learning in other areas where they are less 
intelligent might develop.  As Howard Gardner states: 
 

“…an education built on multiple intelligences can be more effective than one built on 
just two [linguistic and mathematical-logical] intelligences.  It can develop a broader 
range of talents, and it can make the standard curriculum more accessible to a wider 
range of students.” 

(Howard Gardner) 
 
Awareness of multiple intelligences and the positive valuing of them will have a direct bearing on children’s 
self-esteem and their understanding of themselves as learners: 
 
 We would see all children as intelligent and set out to discover how they are intelligent. 
 It challenges us to see children as intelligent in different ways: it provides us with the opportunity to 

develop the skills and competencies of language and maths by providing access to them through other 
intelligences. 

 Multiple intelligences are located in specific areas of the brain and are capable of being developed.  We 
should not try only to work to the strengths of each child’s portfolio of intelligence but also to actively 
develop those that are weaker. 

 They provide a way to think of designing more appropriate teaching activities that lead children to 
successfully achieving learning outcomes. 

 A single measure or test is not capable of revealing the portfolio of intelligences.  Indeed tests may not 
be appropriate.  Observations and professional judgement may be more effective. 

 The implications for testing are clear.  Standardised tests need to be seen as only part of an assessment 
package.  Children need opportunities to show what they can do in context. 

 
 
IDENTIFYING MULTIPLE INTELLIGENCES 

 
Linguistic intelligence 
 
Linguistic intelligence is marked by the ability 
to communicate to others and ourselves 
through words.  It is one of the two aspects 
conventionally thought of as representing a 

Characteristics: 
 Given a choice, this child would spend time reading 
 This child likes playing word games like Scrabble 
 This child is able to twist words and sentences into jokes 
 This child uses words and phrases that seem mature for 

his/her age 
 This child does his/her best work in English and History 
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bright child.  Authors, poets, lawyers, 
television presenters and comedians have 
some of the jobs that depend on linguistic 
intelligence 

 
 
 
 
 

 This child introduces references to things he/she has read 
or heard into conversations 

 This child will often write stories at home 

 This child enjoys listening to spoken word tapes 

 
Logical-mathematical intelligence 
 
Logical-mathematical intelligence is marked 
by the ability to reason and calculate and to 
think things through in a logical manner.  It 
represents the other set of attributes 
conventionally thought of as representing a 
bright child.  Accountants, engineers, 
economists and detectives have some of the 
jobs that depend on logical-mathematical 
intelligence. 

 
 

 
 This child finds it easy to compute numbers in his/her head 

 This child enjoys doing puzzles that require logical thinking. 
 This child can spot patterns in a range of different events. 
 This child will spot flaws in other children’s arguments. 
 This child is most at ease when things are done in an 

orderly way. 
 This child keeps possessions neat and tidy. 
 This child will ‘have a go’ when precise instructions are 

given. 
 This child does his/her best work in maths and science 

 
Visual-spatial intelligence 
 
Visual-spatial intelligence is marked by the 
ability to communicate to others and 
ourselves in pictures or to be able to visualise 
a final result.  Children with visual-spatial 
intelligence are able to imagine things in 
their mind.  Artists, architects, 
photographers, planners and sculptors have 
some of the jobs that depend on visual-
spatial intelligence 

 

 
 This child enjoys doing jigsaw puzzles and playing maze 

type games 
 This child will often say that he/she has had vivid dreams. 

 This child will arrange his/her space to look pleasing. 
 This child will often doodle when working. 
 This child can imagine what something will look like from 

a different point of view. 
 This child has a good sense of direction and rarely gets 

lost. 
 This child is particular about his/her appearance 
 This child does his/her best work in art or geography 

 

 
Bodily-kinaesthetic intelligence 
 
Bodily-kinaesthetic intelligence is marked by 
the ability to use our bodies skilfully to solve 
problems.  Sports people, dancers, builders 
and surgeons engaged in keyhole surgery 
have some of the jobs that depend on bodily-
kinaesthetic intelligence 

 

 
 This child will often want to move around when working. 
 This child likes working with his/her hands using concrete 

equipment. 
 This child likes to touch things to learn more about them. 
 This child shows pleasure at the idea of going on daring 

fairground rides. 
 This child needs time to practise a skill after having been 

told about it. 
 This child has good handwriting and is generally well co-

ordinated. 
 This child likes to spend free time outdoors. 
 This child does best in PE and related activities 
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Musical intelligence 
 
Musical intelligence is marked by the ability 
to compose and make music, to sing well, to 
keep rhythm and to understand or 
appreciate music.  Musicians, composers, 
singers and recording engineers have some 
of the jobs that depend on musical 
intelligence. 

 
 This child knows when other children are singing off key. 
 This child plays a musical instrument with some 

competence. 
 This child often sings to him/herself when working. 
 This child can keep time when asked to clap a variety of 

rhythms. 
 This child listens with interest to music in school. 
 This child can sing a tune after hearing it only once or 

twice. 
 This child is as interested in the music in the charts as 

he/she is in the performer. 
 This child does best in music. 
 
 

 
Naturalist intelligence 
 
Naturalist intelligence is marked by the 
ability to recognise different types of plants 
and animals and to make other distinctions 
about the natural world.  Farmers, botanists, 
conservationists and biologists have some of 
the jobs that depend on naturalist 
intelligence. 

 

 
 This child grows things at home or in the school garden. 
 This child can tell the difference between one species of 

plant or animal and another. 
 This child is concerned about the care of the natural world. 
 This child says that he/she wants to work with animals 

and/or plants when an adult. 
 This child often stops to investigate living things on walks. 
 This child is most interested in books and TV programmes 

about living things. 
 This child draws plants and animals with care. 
 This child does best when learning about life and living 

things. 
 

 
Interpersonal intelligence 
 
Interpersonal intelligence is marked by the 
ability to understand the perspective of 
others and to relate well to other people.  
Teachers, counsellors, journalists, sales 
people and religious leaders have some of 
the jobs that depend on interpersonal 
intelligence. 

 

 
 Other children share secrets and problems with this child. 
 This child is comfortable with strangers. 
 This child likes group activities rather than individual 

activities. 
 This child has at least three close friends. 
 This child is able to help other children with their work. 
 This child takes part in activities which help the community. 
 This child is able to lead other children. 
 This child does best when explaining why others behave as 

they do. 
 

 
Intrapersonal intelligence 
 
Intrapersonal intelligence is marked by the 
ability to reflect on one’s own abilities and 
characteristics, to contemplate one’s inner 
feelings and to set goals for oneself.  
Philosophers, peak achievers in many walks 
of life, self-employed workers and 

 
 This child is comfortable with his/her own company. 
 This child sometimes seems to be ‘far away’. 
 This child has strongly developed ideas of his/her own. 

 This child can be strong-willed. 
 This child keeps a diary or talks about his/her inner life. 
 This child has a realistic view of his/her strengths and 

weaknesses. 
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theologians have some of the jobs that 
depend on intrapersonal intelligence. 

 

 This child would choose to go to remote places for a 
holiday. 

 This child works best when asked to reflect on the meaning 
of things. 

 

 
 
Zone of Proximal Development – Lev Vygotsky 
The zone of proximal development (ZPD) has been defined as: "the distance between the actual 
developmental level as determined by independent problem solving and the level of potential development 
as determined through problem solving under adult guidance, or in collaboration with more capable peers" 
(Vygotsky, 1978).  Vygotsky believes the role of education to be to provide children with experiences which 
are in their ZPD, thereby encouraging and advancing their individual learning. 
 
 
Involvement and engagement - Leuven Scale 
 
The Leuven Scale for Involvement 

Level Well-being Signals 

1 Extremely low Activity is simple, repetitive and passive.  The child 
seems absent and displays no energy.  They may stare 
into space or look around to see what others are 
doing. 

2 Low Frequently interrupted activity.  The child will be 
engaged in the activity for some of the time they are 
observed, but there will be moments of non-activity 
when they will stare into space, or be distracted by 
what is going on around. 

3 Moderate Mainly continuous activity.  The child is busy with the 
activity but at a fairly routine level and there are few 
signs of real involvement.  They make some progress 
with what they are doing but don’t show much energy 
and concentration and can be easily distracted. 

4 High Continuous activity with intense moments.  They 
child’s activity has intense moments and at all times 
they seem involved.  They are not easily distracted. 

5 Extremely high The child shows continuous and intense activity 
revealing the greatest involvement.  They are 
concentrated, creative, energetic and persistent 
throughout nearly all the observed period. 

 
The Research Centre for Experiential Education (RCEE) has produced list of 10 action points that should help 
practitioners to focus the learning environment on the well-being and involvement of pupils: 
  
1.    Rearrange the classroom in appealing corners or areas. 
2.    Check the content of the areas and make them more challenging. 
3.    Introduce new and unconventional materials and activities. 
4.    Identify children’s interests and offer activities that meet these. 
5.    Support activities by stimulating inputs. 
6.    Widen the possibilities for free initiative and support them with sound agreements. 
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7.    Improve the quality of the relations amongst children and between children and teacher(s). 
8.    Introduce activities that help children to explore the world of behaviour, feelings and values. 
9.    Identify children with emotional problems and work out sustaining interventions. 
10.  Identify children with developmental needs and work out interventions that engender involvement. 
 
Professor Ferre Laevers (director of the RCEE) recommends the use of the Adult Style Observation Schedule 
(ASOS), which is made up of three components: stimulation, sensitivity and giving autonomy.  Dr. Laevers 
defined the three components in the following terms: 
 

“Stimulating interventions are open impulses that engender involvement, such as: 
suggesting activities to children, inviting children to communicate, asking thought-
provoking questions and giving rich information. Sensitivity is evidenced in responses 
that witness empathic understanding of the child. Giving autonomy means: respecting 
the children’s initiative, acknowledging their interests, giving them room for 
experimentation, letting them decide upon the way an activity is performed and letting 
them participate in the setting of rules”. 

 
 
Freedom to Learn – Carl Rogers  
His theory of human learning, addresses the means by which a person is motivated 
 
Rogers (1969) listed five defining elements of significant or experiential learning: 

1. It has a quality of personal involvement – Significant learning has a quality of personal involvement in 
which “the whole person in both his feeling and cognitive aspects [is] in the learning event”.  

2. It is self-initiated – “Even when the impetus or stimulus comes from the outside, the sense of discovery, 
of reaching out, of grasping and comprehending, comes from within”. 

3. It is pervasive – Significant learning “makes a difference in the behavior, the attitudes, perhaps even the 
personality of the learner”. 

4. It is evaluated by the learner – The learner knows “whether it is meeting his need, whether it leads 
toward what he wants to know, whether it illuminates the dark area of ignorance he is experiencing”. 

5. Its essence is meaning – “When such learning takes place, the element of meaning to the learner is 
built into the whole experience”. 

 
 
Flow Theory – Mihaly Csíkszentmihályi 
Flow is an optimal psychological state that people experience when engaged in an activity that is both 
appropriately challenging to one’s skill level, often resulting in immersion and concentrated focus on a task. 
This can result in deep learning and high levels of personal and work satisfaction. 
  
Flow is one of eight mental states that can happen during the learning process which Csíkszentmihályi 
outlines in his flow theory. In addition to flow, these mental states include anxiety, apathy, arousal, boredom, 
control, relaxation, and worry; they result when a learner experiences a combination of skill and challenge 
levels of a task in non-optimal combinations. 
 
Flow is the most optimal of these states for learning, as it is where skill level and challenge level of a task 
are at their highest. This creates an opportunity for learning and intense focus, where learners can even feel 
that they lose track of time because they are so immersed in the task. 
 
In contrast, a learner can experience relaxation in learning a task when their skill level is very high and the 
task challenge is very low. Conversely, a learner can experience anxiety when their skill level is very low and 
the task challenge is very high. Neither state is supportive of optimal learning. 
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Appendix 2: Positive Attitudes to Learning 
 
Growth Mindset – Carol Dweck 
Carol Dweck discovered that children’s mindset – how they perceive their abilities – plays a key role in their 
motivation and achievement.  Carol Dweck proposes that there are two mindsets in our approach to 
activities: Fixed Mindset and Growth Mindset. 

 A person with a Growth Mindset believes that their intelligence can be developed. 
 A person with a Fixed Mindset believes that their intelligence is fixed. 

 
Her research found that children who believe their intelligence could be developed (i.e. a growth mindset) 
outperform those who believe their intelligence is fixed (i.e. a fixed mindset).  She suggests helping children 
learn how to “grow” their brains and getting them to focus on the process that leads to learning (e.g. hard 
work or trying new strategies) as this helps foster a growth mindset.  Dweck also stresses the need for 
children to understand that it is a combination of effort, trying new strategies, and seeking input from others 
when they are stuck, which helps them learn and improve. 
 
Learning Pit – James Nottingham 
The Learning Challenge, or Learning Pit, created by James Nottingham, promotes challenge, dialogue and a 
growth mindset.  It is one way to make challenge more appealing to learners. It gives a frame of reference 
to talk about learning and also helps with planning, reviewing and metacognition.  Learners are said to be 
“in the pit” when they are in a state of “cognitive conflict”. (i.e. when learners have two or more ideas that 
make sense to them but which on reflection, are in conflict with each other). 
 

 It begins with a concept, which can come from the media, conversation, observations or the 
curriculum. So long as students have at least some understanding of the concept then the Learning 
Challenge can work. 

 The key to the Learning Challenge is to get students "into the pit” by creating cognitive conflict in 
their minds. This deliberate creation of a dilemma is what makes the Learning Challenge such a good 
model for challenge and inquiry. It is also the frequent experience of cognitive conflict that helps to 
build a Growth Mindset (Dweck, 2006) in the minds of Learning Challenge participants. 

 After a while of being "in the pit,” some students begin to construct meaning for themselves. They 
do this by identifying relationships, explaining causes and integrating ideas into a new structure. As 
they do this, they experience a sense of "eureka” in which they have a new sense of clarity. This in 
turn puts them in an ideal position to help those students who are still confused. 

 Once “out of the pit,” students should be encouraged to reflect on the stages of thinking they’ve just 
been through – from a single, simplistic idea (stage 1) to the identification of lots of, sometimes 
conflicting, ideas (stage 2) right through to a new understanding of more complex and inter-related 
ideas (stage 3). They should then consider ways to relate and apply their new understanding to 
different contexts. 
 

Intrinsic Motivation 
At Ridgeway we encourage children to develop self-motivation by focussing on the intrinsic motivation (e.g. 
positive emotions; valuing personal progress and development) as opposed to external motivation (e.g. 
rewards such as stickers, house points, ‘golden time’ etc).  The reason for this is that by developing intrinsic 
motivation children will be more inclined to tackle learning and challenges for enjoyment rather than to gain 
a reward or praise.  Consequently, children are more tuned in to their personal abilities and areas for 
development, actively seek challenging learning and strive willingly to achieve high quality outcomes.  The 
rationale for using intrinsic motivation is linked closely to the research of Carol Dweck’s mindset theory and 
James Nottingham’s Learning Pit. 
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Appendix 3: Assessment for Learning 
 

Questioning 

Shirley Clarke defines the difference between ‘literal questions’ and ‘higher-order questions’ in Unlocking 

Formative Assessment, 2001. 

 
Literal questions all involve recall. These questions are designed to help children recall or revise material 
which has already been covered. They make relatively low intellectual demand on some children. 
 
Higher-order questions may be four types: application questions, analytical questions, questions requiring 
synthesis, and evaluation questions.  
 
Application questions 

 Application means that the information learned can be applied in different contexts. 
 Children are able to transfer knowledge learned in one situation to another. 
 Children can make links. 

 
Analytical questions 

 This type of question requires children to build on existing knowledge 
 They require the children to identify implicit meanings, make inference and deduction. 

 They ask children to show understanding of themes, ideas, events, and characters 
 
Questions requiring synthesis 

 Ask children to take an idea from one context and reapply it in another context 
 Often lead to the construction of an argument or an opinion 

 
Evaluation questions 

 Evaluation questions ask children to make judgements and define reasons for those judgements 

 They also compare and contrast 
 They require the use of evidence and reasoning 

 
 

Examples of application questions: 
 Can you think of another story which has a 

similar theme? 
 Do you know another story which deals with 

the same issues? 
 Which author handles time in this way? 
 Which stories have openings like this? 

Examples of analytical questions: 
 What makes you think that? 
 What words give you that impression? 
 How do you feel about…? 
 Can you explain why…? 
 Do you agree with …’s opinion? 
 I wonder what the writer intended? 
 What do these words mean and why do you 

think the author chose them? 

Examples of questions requiring synthesis: 
 What is your opinion? 
 What evidence do you have to support your 

thinking? 

Examples of evaluation questions? 
 What makes this successful? 
 Could it be better? 
 Which is better, and why? 
 What would you do differently next time? 
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 Using all the evidence available, can you tell 
me what you think about…? 

 Given what you know about…what do you 
think? 

 

 
Other key research that informs this policy: 
 

EEF Metacognition and Self-Regulated Learning April 2018 
 

 Planning questions that aim to activate children’s prior knowledge or elicit which cognitive 
strategies the children might need to employ 

 Monitoring questions that emphasise progress and offer challenge 
 Evaluation questions that focus on the success of cognitive strategies and reflection on what can 

be taken forward from the learning.  

 
EEF A Marked Improvement – A review of the evidence on written marking April 2016 

 
Appendix 4: Enabling Environments 
 
Professor Ferre Laevers developed the following scale to identify levels of children’s wellbeing. This is 
particularly useful in our work with young children, but remains imperative as children move throughout the 
school.   
 

The Leuven Scale for Well-being 
 

Scale Well-Being Indicators 

1 Extremely low The child clearly shows signs of discomfort such as crying or 
screaming. They may look dejected, sad, frightened or angry. 
The child does not respond to the environment, avoids contact 
and is withdrawn. The child may behave aggressively, hurting 
him/herself 
or others. 

2 Low The posture, facial expression and actions indicate that the child 
does not feel at ease. However, the signals are less explicit than 
under level 1 or the sense of discomfort is not expressed the 
whole time. 

3 Moderate The child has a neutral posture. Facial expression and posture 
show little or no emotion. There are no signs indicating sadness 
or pleasure, comfort or discomfort. 

4 High The child shows obvious signs of satisfaction (as listed under 
level 5). However, these signals are not constantly present with 
the same intensity. 

5 Extremely high The child looks happy and cheerful, smiles, cries out with 
pleasure. They may be lively and full of energy. Actions can be 
spontaneous and expressive. The child may talk to him/herself, 
play with sounds, hum, sing. The child appears relaxed and does 
not show any signs of stress or tension. He /she is open and 
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accessible to the environment. The child expresses self-
confidence and self-assurance. 

 
 
Emotional Intelligence 
 
Emotional intelligence can be summarised as: 

 Self-Awareness: Knowing what we are feeling in the moment, and using those preferences to guide 
our decision making 

 Self-Regulation: Handling our emotions so that they facilitate rather than interfere with the task and 
being able to recover from emotional distress 

 Motivation: Using our deepest preferences to move and guide us toward our goals, persevering in 
the face of setbacks and frustrations.  

 Empathy: Sensing what people are feeling and understanding others’ perspectives 
 Social skills:  

 
Daniel Goleman identifies the following characteristics of an emotionally intelligent child, and ways in which 
schools can foster these skills: 
 

 Confidence: finding ways to help children feel a sense of achievement and success  
 

 Curiosity: stimulating children’s own curiosities and ideas rather than subjecting them to a rigid 
process and to value their curiosity in a variety of areas, not only academic. 

 
 Intentionality: Encouraging children to have goals and set their own targets. 

 
 Self-control: helping children find strategies to think using the neo-cortex to avoid emotional 

flooding. 
 

 Relatedness: helping children understand what happens to them. 
 

 Communication: teaching children strategies to talk about their ideas and feelings as well as about 
information and facts. 

 
 Co-operation: helping children understand the balance between themselves and others, the idea 

of interdependence as well as independence. 
 
Meta-Cognition 
 
Meta-cognition and self-regulation approaches (sometimes known as ‘learning to learn’ approaches) aim to 
help learners think about their own learning more explicitly. This is usually by teaching pupils specific 
strategies to set goals, and monitor and evaluate their own academic development. Self-regulation means 
managing one’s own motivation towards learning. The intention is often to give pupils a repertoire of 
strategies to choose from during learning activities.   
 
These strategies are usually more effective when taught in collaborative groups so learners can support each 
other and make their thinking explicit through discussion.  The potential impact of these approaches is very 
high, but can be difficult to achieve as they require pupils to take greater responsibility for their learning and 
develop their understanding of what is required to succeed. There is no simple method or trick for this. It is 
possible to support pupils’ work too much, so that they do not learn to monitor and manage their own 
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learning but come to rely on the prompts and support from the teacher. “Scaffolding” provides a useful 
metaphor: a teacher would provide support when first introducing a pupil to a concept, then reduce the 
support to ensure that the pupil continues to manage their learning autonomously. 
Teaching approaches which encourage learners to plan, monitor and evaluate their learning have very high 
potential, but require careful implementation. 
 

 Have you taught pupils explicit strategies on how to plan, monitor and evaluate specific aspects of 
their learning? Have you given them opportunities to use them with support and then independently? 

 Teaching how to plan: Have you asked pupils to identify the different ways that they could plan 
(general strategies) and then how best to approach a particular task (specific technique)? 

 Teaching how to monitor: Have you asked pupils to consider where the task might go wrong? Have 
you asked the pupils to identify the key steps for keeping the task on track? 

 Teaching how to evaluate: Have you asked pupils to consider how they would improve their approach 
to the task if they completed it again? 

 
 
Laevers ASOS 
The ‘Adult Style Observation Schedule’ (ASOS) is built around three dimensions: stimulation, sensitivity and 
giving autonomy (Laevers, Bogaerts & Moons, 1997).  

 Stimulating interventions: open impulses that engender a chain of actions in children and make 
the difference between low and high involvement. Such as: suggesting activities to children that 
wander around, offering materials that fit in an ongoing activity, inviting children to communicate, 
confronting them with thought-provoking questions and giving them information that can capture 
their mind. 

 Sensitive: adult responses that witness empathic understanding of the basic needs of the child, 
such as, the need for security, for affection, for attention, for affirmation, for clarity and for emotional 
support. 

 Giving autonomy: to respect children's sense for initiative by acknowledging their interests, giving 
them room for experimentation, letting them decide upon the way an activity is performed and when 
a product is finished, implicate them in the setting of rules and the solution of conflicts. 
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Curriculum Recovery Annex to Teaching and Learning Policy 

Curriculum recovery at Ridgeway 

Our model of curriculum recovery is an ambitious one. It is based on our understanding of our school 

community, our children’s learning dispositions and our unique curriculum approach.   

Following the return to full opening of schools from September 2020, the Government provides: 

Curriculum expectations 

This section sets out some key principles and expectations for curriculum planning in school based nursery, 
mainstream and special schools, and alternative provision (AP), so that all pupils – particularly 
disadvantaged, SEND and vulnerable pupils – are given the catch-up support needed to make substantial 
progress by the end of the academic year. 

The key principles that underpin our advice on curriculum planning are: 

 education is not optional: all pupils receive a high-quality education that promotes their 
development and prepares them for the opportunities, responsibilities and experiences of 
later life. 

 the curriculum remains broad and ambitious: all pupils continue to be taught a wide range 
of subjects, maintaining their choices for further study and employment. 

 remote education, where needed, is high quality and aligns as closely as possible with in-school provision: 
schools and other settings continue to build their capability to educate pupils remotely, where this is 
needed. 

Informed by these principles, DfE asks that schools and other settings meet the following key expectations 
if considering revisions to their school curriculum for academic year 2020 to 2021: 

 Teach an ambitious and broad curriculum in all subjects from the start of the autumn term, but make use 
of existing flexibilities to create time to cover the most important missed content: Up to and including key 
stage 3, prioritisation within subjects of the most important components for progression is likely to be 
more effective than removing subjects, which pupils may struggle to pick up again later. In particular, 
schools may consider how all subjects can contribute to the filling of gaps in core knowledge, for example 
through an emphasis on reading 

 Aim to return to the school’s normal curriculum in all subjects by summer term 2021: Substantial 
modification to the curriculum may be needed at the start of the year, so teaching time should be 
prioritised to address significant gaps in pupils’ knowledge with the aim of returning to the school’s normal 
curriculum content by no later than summer term 2021. 

 Plan on the basis of the educational needs of pupils: Curriculum planning should be informed by an 
assessment of pupils’ starting points and addressing the gaps in their knowledge and skills, in particular 
making effective use of regular formative assessment (for example, quizzes, observing pupils in class, 
talking to pupils to assess understanding, scrutiny of pupils’ work) while avoiding the introduction of 
unnecessary tracking systems. 

 Develop remote education so that it is integrated into school curriculum planning: Remote education may 
need to be an essential component in the delivery of the school curriculum for some pupils, alongside 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools
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classroom teaching, or in the case of a local lockdown. All schools are therefore expected to plan to 
ensure any pupils educated at home for some of the time are given the support they need to master the 
curriculum and so make good progress. 

Schools may consider it appropriate to suspend some subjects for some pupils in exceptional circumstances. 
Schools should be able to show that this is in the best the interests of these pupils and this should be subject 
to discussion with parents during the autumn term. They should also have a coherent plan for returning to 
their normal curriculum for all pupils by the summer term 2021. 

Relationships and health education (RHE) for primary aged pupils and relationships, sex and health education 
(RSHE) for secondary aged pupils becomes compulsory from September 2020, and schools are expected to 
start teaching by at least the start of the summer term 2021. 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-
outbreak/guidance-for-full-opening-schools 

Rationale for the Ridgeway approach to curriculum recovery:  

At Ridgeway, pupils develop the skills of lifelong learning from the outset, developing the dispositions of 
independent learning through Building Learning Powers. For a Ridgeway child, resourcefulness, resilience, 
reciprocity, and reflectiveness are embedded in their approach to learning. This enables children to adapt 
and respond quickly to different situations, equipping them with the tools to overcome challenges. Children 
at Ridgeway have a Growth Mindset; they believe that intelligence can be developed and understand that it 
is a combination of effort, trying new strategies, and seeking input from others when they are stuck, which 
helps them learn and improve. These learning qualities put Ridgeway pupils’ in a strong position to recover 
quickly on their return to school.  
 
Pupils at Ridgeway are very well supported in their learning at home. The vast majority of pupils engaged 
positively in remote learning (over 90%), and where this was not evident, robust procedures meant that 
children and families quickly received the support they needed to access learning remotely. This means that 
for most Ridgeway children, time away from school does not equate to ‘lost learning’. Our remote learning 
offer has consisted of high quality learning across both core subjects and the wider curriculum. Remote 
learning has been planned carefully from the year group curriculum, supported by high quality resources, 
without an overreliance on generic online content. Our offer has remained consistently high throughout 
school closure.  
 
Furthermore, the decision to embed existing learning through remote learning, rather than introduce new 
content in core subjects, was a well-considered one: rather than gaps further developing between pupils, 
ALL pupils were provided with high quality opportunities to strengthen and deepen their knowledge and 
skills. Children requiring challenge were supported to go deeper through extension activities, whilst other 
pupils were given lots of opportunity to catch up, including through differentiated learning provision where 
required. This means that children returning to school do so on a much more even platform. Whilst there 
will inevitably be some missed content, pupils are in a strong position to tackle any missed learning with a 
sound foundation of knowledge in their previous year groups’ curriculum.  
 

Our curriculum recovery approach: 

 We will continue to offer a rich, broad and balanced curriculum, valuing all subjects areas equally 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools
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 There will not be a narrowing the curriculum, although there may be some change to 
specialist subject teaching e.g. Music 

 We believe offering a broad and balanced curriculum supports learning and development across all 
subject areas and that narrowing the curriculum to only focus on core subjects would likely have a 
detrimental impact on pupils' wellbeing and overall long term attainment and progress  

 Teaching will continue to be ambitious and teachers will start the new year with that year group's 
curriculum e.g. a child in Year 4 will begin the year with the Year 4 curriculum 

 Teachers from the previous year will provide a curriculum overview for the new year group 
highlighting areas that have not been covered at all, and areas that may need revisiting. These areas 
of learning will be woven into the planning. Some areas may be tacked by discrete daily teaching, 
others may need to be planned as a sequence of learning. Teachers will decide this as appropriate. 

 Contexts for Learning will commence as usual in the new year group. Our curriculum ensures that 
skills and knowledge are developed over time, so where children may have missed a subject specific 
topic, they will not lose the opportunity to develop the skills and knowledge in that subject as this 
develops cyclically across the school.  

 Contexts for Learning will be utilised as a powerful vehicle to weave in core subjects, particularly 
utilising opportunities for reading and writing. This will ensure curriculum breadth and depth is 
retained, whilst also prioritising core knowledge.  

 We will continue to prioritise a reading rich approach, maximising opportunities for children to read 
widely to develop their knowledge and vocabulary 

 Assessment for Learning (AFL) will be imperative to ensuring that children make rapid progress. 
Teachers will use high quality AFL practice to reflect on the learning in progress and address learning 
needs as they arise, rather than pre-empting the gaps before they are known.  

 Maximum time will be spent on teaching and learning new content. Formative assessment will be 
used to identify gaps in learning and misconceptions as they arise; this will ensure time is not wasted 
by carrying out unnecessary tests which add little/no value 

 Teachers will ensure flexibility in planning throughout the week in order to respond to learners needs. 
 Pupils with gaps in learning will be identified quickly and plans put in place to support those who 

need it most. Quality first teaching will remain our primary tool for addressing gaps in children’s 
learning; pupils who need most support receiving it from the class teacher in the classroom. Where 
further support is required, interventions will be carefully considered and planned in dialogue with 
pupils’ parents and carers.  

The “Recovery Curriculum” 
 
The principles of The Recovery Curriculum by Barry Carpenter will underpin our curriculum recovery approach 
and align closely with our existing Ethos and Core Values which are the foundation on which our school 
practice is built.  
 
The 5 Levers of the Recovery Curriculum will support our school community to reconnect following differing 
experiences during the pandemic: 
 
Lever 1: Rebuild Relationships 

 Positive relationships are vital for child development.  
 Children may have experienced loss during the pandemic, including the loss of relationships with 

their peers.  
 Children will need help to re-establish friendships, reconnect with staff and work with others. 

 
Lever 2: Understand the Individual Child and their Community 

 Children from different communities may have experienced the lockdown in different ways. 
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 Use the curriculum to help children tell their stories, strengthen their sense of self, family, community, 
and place in the wider world 

 
Lever 3: Transparent Curriculum 

 Know, acknowledge and address the gaps in learning through a transparent curriculum 
 Share learning intentions with children and be clear about next steps in learning 
 Be open with children about gaps in learning and how you will work together to meet learning needs 
 Children reflect on and understand themselves as learners: what am I good at? What are my 

strengths? What do I need to develop? 
 Children become co-constructors of their learning, deciding how best to meet challenges based on 

their existing knowledge and skills 
 
Lever 4: Metacognition 

 Ensure the children continue to develop the skills for learning; it is vital that we make the skills for 
learning in a school environment explicit’ 

 Offer a curriculum pedagogy that teaches and provides ample practice for metacognition strategies. 
These include planning, identifying how to solve problems, organisation, self-evaluation, analysis, 
adjusting and more. 

 Teach projects that explore positive models of human personal development, resilience, character, 
adapting to challenges and achievement. 

 Share the bigger picture. Let children know about and have a say in the route their learning is taking 
them on. This will help to keep them motivated, give them hope, and provide a sense of purpose. 

 Empower children with subject knowledge and highlight the learning approaches that are useful for 
specific subjects.  

Lever 5: Space to rediscover 
 A curriculum that engages and inspires, gives children the space to adjust and minimises any 

disadvantages 
 Set a clear pedagogy that values and promotes curiosity, deep focus, innovation and self-expression. 

These are not just valuable for academic development – they are important for personal growth and 
fulfilment. 

 Prioritise a love of, and the skills involved in, reading as an essential tool for accessing the wider 
curriculum 

 Plan a rich curriculum that builds on children’s interests, broadens their horizons and covers rich 
topics and themes.   

 Ensure adopted practices enable maximum time for teachers to plan creatively and imaginatively to 
meet children’s needs and facilitate a stimulating and motivating curriculum.  

To facilitate children’s reintegration into school, all staff understand the importance of the Recovery 
Curriculum and will promote the 5 Levers through their curriculum planning, relationships and interactions 
with children, and through dedicated assemblies and PHSE sessions.  

To aid children’s reintegration through the Recovery Curriculum, the following will be of paramount 
importance: 

 Behaviour approaches already embedded at Ridgeway should continue, including our personalised 
approach based on an agreed set of shared values and a culture of 'discuss, reflect, put it right' 

 The Recovery Curriculum will supplement the existing Ridgeway curriculum which wholly supports 
the principles outlined in the 5 Levers above. At Ridgeway we,  

o Value and acknowledge children’s individual experiences 
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o Relationships are at the heart of everything we do 
o Learning is made visible to children and children are partners in the learning process 
o Children understand the skills needed to be effective learners 
o The curriculum is motivating, inspiring and engaging and allows for time and space to develop 

own ideas and creativity  

 
Home learning – its role in recovery 
 

 Our pre-think and pre-learn approach will continue to be the most effective way to develop depth 
of learning and promote higher level discussion and understanding in class/upcoming topics. 

 As teachers become more familiar with pupils and identify any ‘gaps’ in knowledge and 
understanding, this might be supplemented with specific activities, especially in core subjects 
(Reading, Writing and Maths) that meet gaps in children's learning.  This might be in the form of 
practice and/or repetition activities to embed knowledge and understanding. 

 We aim to build up our online learning offer to support parents with home learning that addresses 
any gaps through the creation of subject and age specific instructional videos, covering a range of 
key subject areas. 
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Remote Learning Offer – September 2020 
 

 
 
 
Our remote learning offer has been written with the government’s guidance on remote education support (see link 
below) and the school’s value and approach to teaching and learning in mind.  Please note: we will constantly 
review and reflect on the remote learning offer, so it will be subject to change. 
 
Children who are sick (either due to Covid, or because of another illness experienced while isolating), are not 
expected to learn on the days when they would not be well enough to attend school. 

 
DfE ‘Guidance for full opening: schools’ (‘Remote education expectations’ section) 
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-
full-opening-schools#res 
 
 
Ways to effectively put the guidance into practice (while aligning with the school’s pedagogic approach): 

 Daily learning to be summarised (with learning intention/objective, key questions, a brief explanation of 
what the activity entails if is not obvious). This could be an uploaded copy of the weekly plan that would 
normally be used in school. 

 Daily boards and/or PowerPoints that support the learning to be uploaded as pdf 

 Any information to be used for reading/research to be in pdf (where possible) 

 Planned learning will be easily completed in books or on paper (although families might choose to do this 
online, depending on the resources available) 

 Instructional videos (sourced or created) are used to explain key learning, where appropriate 

 Learning to be completed in books if possible (e.g. where the period of closure is known about in advance 
and children can take their books home).  Books to go home with children and come back to school with 
them when they return.  Exceptions might include (but are not limited to): 

o PowerPoint/Word creations 
o Typing up writing 
o Art 
o For any activities/subjects such as those above, children can complete learning on paper or using 

technology. 

 Flexible approach to how activities can be completed (i.e. if the art is a pastel activity, children learning 
remotely can select an alternative media e.g. pencil/felt tip) 

 Individual pupil folders to be used as the place for uploading any learning for review by the teacher 

 Teachers will review the uploaded learning daily 

 Verbal feedback provided via Zoom (either individual or generalised feedback, depending on the size of 
group isolating and/or the nature of the activity and what the teachers judge will have the biggest impact on 
pupils) 

 Children with SEND will receive learning that is differentiated appropriately, as they normally would in the 
classroom. 

 
 
  

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#res
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#res
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Remote Learning Specific scenarios: 
 

Scenario Learning Offer School Role Child/Family Role Admin 

School 
status: open 
for all 
 
Individual 
child 
shielding  
(e.g. long 
term, 
medically-
evidenced 
shielding due 
to own 
health) – 
likely to be a 
small 
number of 
pupils’ 
across the 
school 
 
OR 
 
Individual 
child 
isolating 
(e.g. for 14 
days because 
of a family 
member 
being ill) – 
potentially 
could be a 
group of 
pupils per 
class 
 

Daily learning which 
matches as closely as 
possible the learning 
for children in school.  
This will include: 

 The weekly 
timetable/plan  

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 
other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 
decided by the 
teacher) 

 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Class teacher checks the learning 
uploaded by pupils on a daily basis, 
after 3pm 

 Class Teacher hosts a feedback Zoom 
session (15 mins approx.) for all 
children shielding/isolating 
simultaneously.   
o Teachers can structure this 

however suits the learning.  One 
idea is to have: 5 minutes 
feedback, 5 minutes explanation 
for the next day and 5 mins Q&A.  
Sessions could be more feedback 
or input related, based on 
teachers’ professional judgements.  

o The call is aimed at pupils and not 
parents.   

o They will take place every day 
except Weds (staff meeting) and 
unless another school priority 
meeting clashes with the time (e.g. 
ASP meeting, SLT/MLT meeting, 
Performance Management 
meetings etc) 

o Teachers might host combined 
Zoom calls with another teacher in 
the year group if they only have 
one child isolating in their class. 

o In the event of staff absence, 
children can join another teacher’s 
Zoom call in the year group, 
provided another Zoom call is 
scheduled.  If a teacher is sick and 
no other children in the year group 
are isolating, a Zoom call cannot 
take place. If the class teacher’s 
absence is more than two days, 
another teacher from the year 

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 Notify the 
school office if 
they require a 
hard copy of 
any materials 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 CT to print 
hard copies 
for those 
with no 
online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 



Ridgeway Primary School  -  Teaching & Learning Policy 

Page 42 of 50 

Scenario Learning Offer School Role Child/Family Role Admin 

group will provide a Zoom call 
instead.  

School 
status: open 
for all 
 
Group of 
children 
from the 
same class 
isolating, 
where class 
teacher is 
still in school 
teaching in 
their regular 
class  

Daily learning which 
matches as closely as 
possible the learning 
for children in school.  
This will include: 

 The weekly 
timetable/plan 

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 
other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 
decided by the 
teacher) 

 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Class teacher checks the learning 
uploaded by pupils on a daily basis, 
after 3pm 

 Class Teacher hosts a feedback Zoom 
session (15 mins approx.) for all 
children shielding/isolating 
simultaneously.   
o Teachers can structure this 

however suits the learning.  One 
idea is to have: 5 minutes 
feedback, 5 minutes explanation 
for the next day and 5 mins Q&A.  
Sessions could be more feedback 
or input related, based on 
teachers’ professional judgements.  

o The call is aimed at pupils and not 
parents.   

o They will take place every day 
except Weds (staff meeting) and 
unless another school priority 
meeting clashes with the time (e.g. 
ASP meeting, SLT/MLT meeting, 
Performance Management 
meetings etc) 

o Teachers might host combined 
Zoom calls with another teacher in 
the year group if they only have 
one child isolating in their class. 

o In the event of staff absence, 
children can join another teacher’s 
Zoom call in the year group, 
provided another Zoom call is 
scheduled.  If a teacher is sick and 
no other children in the year group 
are isolating, a Zoom call cannot 
take place.  If the class teacher’s 
absence is more than two days, 
another teacher from the year 

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 Notify the 
school office if 
they require a 
hard copy of 
any materials 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 CT to print 
hard copies 
for those 
with no 
online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 
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group will provide a Zoom call 
instead. 

School 
status: 
partially 
open  
 
Whole 
class(es) 
isolating  
(e.g. Public 
Health 
England have 
advised 
school to 
close a 
class/classes, 
so all pupils 
and teaching 
staff in that 
class are at 
home 
isolating for 
a set period 
of time 10-
14 days) 
 
The same 
would apply 
if a whole 
year group 
was isolating 
in this way.   

Daily learning which 
matches as closely as 
possible the learning 
that children would be 
doing in school (i.e. 
planned learning 
provides part of a 
continuum with the 
learning that has 
previously taken and 
which will take place 
in school once the 
class returns).  This 
will include: 

 The weekly 
timetable/plan 

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Zoom sessions at set points during the 
day, to enable learning to be 
introduced and reviewed. 
o For Years 1-6, teachers will host 

 a 15 minute ‘Learning 
Introduction’ Zoom session in 
the morning (to explain the 
learning for the day ahead); 

 a 15 minute ‘Morning 
Reflection’ Zoom session (to 
reflect on the learning done so 
far and to answer questions 
and/or introduce the 
afternoon’s learning); 

 a 15 minute ‘ Afternoon 
Reflection’ Zoom session at the 
end of the day to provide 
feedback and to reflect on the 
learning with the pupils.   

o Reception children will the 15 
minute ‘Learning Introduction’ and 
the 15 minute ‘Afternoon 
Reflection’ sessions.   

o A timetable (see appendix 1) will 
specify the times of the calls, to 

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 Notify the 
school office if 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 School 
office to 
print hard 
copies for 
those with 
no online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 
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other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 
decided by the 
teacher) 

 

enable parents with siblings to 
access their teacher equally. 

o Teachers can structure the call 
however suits the learning, 
although the first will usually 
involve an input and the final one 
feedback on the learning 

o The call is aimed at pupils and not 
parents.   

o Calls will take place everyday 
during isolation. 

o In the event of staff sickness, 
children can join the Zoom calls of 
another teacher in the year group, 
provided another Zoom call is 
scheduled. 

o If a teacher is sick and no other 
classes in the year group are 
isolating, another member of staff 
(teacher or TA) will host the 
morning introduction and 
afternoon reflection Zoom calls.  
They will not host a morning 
reflection call.  In this situation, 
Zoom calls might need to be for 
the entire year group, so will be 
less personalised. 

 Class teacher checks the learning being 
uploaded by pupils on a regular basis 
throughout the day.  Pupils will need to 
upload any learning before their 
afternoon reflection Zoom call.   

they require a 
hard copy of 
any materials 

School 
status: 
partially 
open  
 
Partial 
Lockdown 
(e.g. Public 
Health 
England 
and/or 
government 
enforce a 
partial 
closure 
whereby 
year 

Daily learning which 
matches as closely as 
possible the learning 
for children in school.  
This will include: 

 The weekly 
timetable/plan 

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Zoom sessions at set points during the 
day, to enable learning to be 
introduced and reviewed. 
o For Years 1-6, teachers will host 

 a 15 minute ‘Learning 
Introduction’ Zoom session in 
the morning (to explain the 
learning for the day ahead); 

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 School 
office to 
print hard 
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groups/class
es need to 
alternate 
between one 
week in 
school and 
one week at 
home) 
 
  

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 
other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 
decided by the 
teacher) 

 

 a 15 minute ‘Morning 
Reflection’ Zoom session (to 
reflect on the learning done so 
far and to answer questions 
and/or introduce the 
afternoon’s learning); 

 a 15 minute ‘ Afternoon 
Reflection’ Zoom session at the 
end of the day to provide 
feedback and to reflect on the 
learning with the pupils.   

o Reception children will the 15 
minute ‘Learning Introduction’ and 
the 15 minute ‘Afternoon 
Reflection’ sessions.   

o A timetable (see appendix 1) will 
specify the times of the calls, to 
enable parents with siblings to 
access their teacher equally. 

o Teachers can structure the call 
however suits the learning, 
although the first will usually 
involve an input and the final one 
feedback on the learning 

o The call is aimed at pupils and not 
parents.   

o Calls will take place everyday 
during isolation. 

o In the event of staff sickness, 
children can join the Zoom calls of 
another teacher in the year group, 
provided another Zoom call is 
scheduled. 

o If a teacher is sick and no other 
classes in the year group are 
isolating, another member of staff 
(teacher or TA) will host the 
morning introduction and 
afternoon reflection Zoom calls.  
They will not host a morning 
reflection call.  In this situation, 
Zoom calls might need to be for 
the entire year group, so will be 
less personalised. 

 Class teacher checks the learning 
being uploaded by pupils on a regular 
basis throughout the day.  Pupils will 
need to upload any learning before 
their afternoon reflection Zoom call.  

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 Notify the 
school office if 
they require a 
hard copy of 
any materials 

copies for 
those with 
no online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 
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School 
status: 
Closed to all 
pupils 
 
 
Full 
Lockdown 
(e.g. The UK 
government 
enforce a full 
school so all 
children are 
learning at 
home) 
 

Daily learning which 
matches as closely as 
possible the learning 
for children in school.  
This will include: 

 The weekly 
timetable/plan 

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 
other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 
decided by the 
teacher) 

 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Zoom sessions at set points during the 
day, to enable learning to be 
introduced and reviewed. 
o For Years 1-6, teachers will host 

 a 15 minute ‘Learning 
Introduction’ Zoom session in 
the morning (to explain the 
learning for the day ahead); 

 a 15 minute ‘Morning 
Reflection’ Zoom session (to 
reflect on the learning done so 
far and to answer questions 
and/or introduce the 
afternoon’s learning); 

 a 15 minute ‘ Afternoon 
Reflection’ Zoom session at the 
end of the day to provide 
feedback and to reflect on the 
learning with the pupils.   

o Reception children will the 15 
minute ‘Learning Introduction’ and 
the 15 minute ‘Afternoon 
Reflection’ sessions.   

o A timetable (see appendix 1) will 
specify the times of the calls, to 
enable parents with siblings to 
access their teacher equally. 

o Teachers can structure the call 
however suits the learning, 
although the first will usually 
involve an input and the final one 
feedback on the learning 

o The call is aimed at pupils and not 
parents.   

o Calls will take place everyday 
during isolation. 

o In the event of staff sickness, 
children can join the Zoom calls of 
another teacher in the year group, 

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 Notify the 
school office if 
they require a 
hard copy of 
any materials 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 School 
office to 
print hard 
copies for 
those with 
no online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 
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provided another Zoom call is 
scheduled. 

o If a teacher is sick and no other 
classes in the year group are 
isolating, another member of staff 
(teacher or TA) will host the 
morning introduction and 
afternoon reflection Zoom calls.  
They will not host a morning 
reflection call.  In this situation, 
Zoom calls might need to be for 
the entire year group, so will be 
less personalised. 

 Class teacher checks the learning 
being uploaded by pupils on a regular 
basis throughout the day.  Pupils will 
need to upload any learning before 
their afternoon reflection Zoom call.   

School 
status: 
Closed to all 
pupils 
except key 
workers 
 
 

Daily learning which 
matches as closely as 
possible the learning 
for children in school.  
This will include: 

 The weekly 
timetable/plan 

 Daily boards 
(where applicable) 
and activity 
sheets/resources/
PowerPoints 
(KS1&2) – this will 
include any 
models or 
examples where 
available 

 PLOD and activity 
sheets/resources 
(EYFS) 

 Daily phonics 
(EYFS/KS1) 

 Instructional 
videos (created by 
school or from 
other sources) to 
support the 
learning, where 
appropriate/neces
sary (to be 

Children accessing remote learning at 
home: 

 Daily learning uploaded to the ‘Virtual 
Classroom’ area on Fronter by 8.30am 
(this may be uploaded weekly in 
advance or on a daily basis, depending 
on what staff feel is most 
appropriate/best). Teachers may use 
daily folders for each day containing 
everything the child/children will need, 
to help structure the week.  

 Zoom sessions at set points during the 
day, to enable learning to be 
introduced and reviewed. 
o For Years 1-6, teachers will host 

 a 15 minute ‘Learning 
Introduction’ Zoom session in 
the morning (to explain the 
learning for the day ahead); 

 a 15 minute ‘Morning 
Reflection’ Zoom session (to 
reflect on the learning done so 
far and to answer questions 
and/or introduce the 
afternoon’s learning); 

 a 15 minute ‘ Afternoon 
Reflection’ Zoom session at the 
end of the day to provide 
feedback and to reflect on the 
learning with the pupils.   

 Access the daily 
learning on 
Fronter 

 Attempt all of 
the daily 
challenges to 
the best of their 
ability 

 Upload learning 
daily by 3pm to 
their individual 
folder in the 
‘My Learning’ 
area on Fronter 

 Join the Zoom 
calls at the 
scheduled time 

 Parents/carers 
to discuss and 
support child 
with 
understanding 
and addressing 
any feedback 
given  

 Contact school 
if there are 
difficulties 
accessing 
learning on 
Fronter 

 CTs to 
upload 
learning to 
Fronter by 
8:30 am 
each day 

 Non-
engagemen
t by 
children 
followed 
up by CT 
first, then 
HST 

 School 
office to 
print hard 
copies for 
those with 
no online 
access 
(collection 
or sending 
via office, 
depending 
on 
circumstan
ces) 
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decided by the 
teacher) 

 

o Reception children will the 15 
minute ‘Learning Introduction’ and 
the 15 minute ‘Afternoon 
Reflection’ sessions.   

o A timetable (see appendix 1) will 
specify the times of the calls, to 
enable parents with siblings to 
access their teacher equally. 

o Teachers can structure the call 
however suits the learning, 
although the first will usually 
involve an input and the final one 
feedback on the learning 

o The call is aimed at pupils and not 
parents.   

o Calls will take place everyday 
during isolation. 

o In the event of staff sickness, 
children can join the Zoom calls of 
another teacher in the year group, 
provided another Zoom call is 
scheduled. 

o If a teacher is sick and no other 
classes in the year group are 
isolating, another member of staff 
(teacher or TA) will host the 
morning introduction and 
afternoon reflection Zoom calls.  
They will not host a morning 
reflection call.  In this situation, 
Zoom calls might need to be for 
the entire year group, so will be 
less personalised. 

 Class teacher checks the learning 
being uploaded by pupils on a regular 
basis throughout the day.  Pupils will 
need to upload any learning before 
their afternoon reflection Zoom call.   
 

Keyworker children on site: 

 Year Group TAs staff year group 
Keyworker bubbles 

 Children are supported to access the 
daily learning (uploaded to the ‘Virtual 
Classroom’) and the Zoom calls from a 
year group classroom in the same way 
their peers are doing at home.  

 Notify the 
school office if 
they require a 
hard copy of 
any materials 
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Remote Learning Appendices 
 
Appendix 1: 
 
Times of Zoom calls to classes in the event of: whole class isolation, a partial lockdown or a full lockdown 

 Learning Introduction Morning Reflection Afternoon reflection 

Year 6 8:45am 10:45am 4:00pm 

Year 5 9:00am 11:00am 3:45pm 

Year 4 9:15am 11:15am 3:30pm 

Year 3 9:30am 11:30am 3:15pm 

Year 2 9:45am 11:45am 3:00pm 

Year 1 10:00am 12:00pm 2:45pm 

Reception / Nursery 10:15am  2:30pm 

 

 Zoom sessions will start and finish promptly at the allotted times.  

 Please note the afternoon reflection will not take place on Wednesdays due to staff training.  

 


